Many students never develop good intercultural competencies during their years at college or university. These students are often unaware of how important cultural attitudes, beliefs, and behaviors are in their daily and academic lives. Students are also unaware of their own cultural boundaries that may be impacting their communication and engagement with others. Assignments that teach intercultural competencies can help students in a variety of ways: to gain confidence in their own cultural identity and acquire a set of skills to communicate and lead in a global world. In this paper, the researcher discusses some effective activities that can be used to teach students intercultural competencies and increase students' intercultural intelligence. Activities are based on experiential and blended learning approaches and integrate technology tools to engage learners. These activities are based on Knowledge Workx intercultural intelligence training that introduces three key theories of culture: Hofstede's cultural dimensions, World View theory, and Knowledge Workx of 12 Dimensions. These theories follow the layers of culture found in an iceberg metaphor that includes the top of the iceberg and observable culture, next is attitudes, the third layer is norms and values, and finally the most hidden layer is one's beliefs. Based on these theories, three blended and experiential projects were developed to include cultural object presentations, a research project on current intercultural conflict, and a cross cultural communication research and application of cultural maps. Three psychometric tests were also used to increase intercultural awareness: culture learner/critic, worldview, and 12 Dimensions tests.
Introduction
The large mix of nationalities in the United Arab Emirates created both opportunities for cultural enrichment as well as challenges. The term intercultural intelligence was coined by a training company named Knowledge Workx (2009) which developed a model to train people in the UAE and abroad to become interculturally intelligent. This type of intelligence became important in leading companies with a diverse group of nationalities. The course of intercultural intelligence became an important part of the type of electives Emirati students took as part of their tertiary education. The following paper is a brief presentation of the cultural context and the type of activities developed to train the Emirati learners in intercultural education. tremendous investments in offering a high-quality education that is free for the UAE nationals. Therefore, the HCT campuses are equipped with the latest technology and extremely well-resourced campus facilities, in addition to hiring some of the best western-educated faculty.
The educational framework for HCT is based on offering a bachelor's degree; however, the HCT system began as a vocational community college that started offering bachelor program. A. Akel is an engineering faculty at HCT who started working when Sheikh Nahayan established and led HCT in 1988. Akel explained that the HCT system began as a two-to the three-year program offering a foundations program which lasts for one year optional and diploma and higher diploma programs that continue for two years (personal communication, Oct. 6, 2015) . The HCT educational offerings shifted to the bachelor program due to industry demand. However, the current shift now was back to the original mandate to offer exit degrees at diploma levels to received applied degrees if students wish to do so to meet the learning needs and provide a sustainable model that would hopefully graduate students on time (HCT Catalogue, 2018 ).
The learning model for HCT has been experiential learning. The focus on cutting-edge technology and educational practices have been since it was established (A. Akel, personal communication, Oct. 6, 2015) . The eight graduate outcomes on which the HCT learning model was based on are (a) communication and information literacy, (b) critical and creative thinking, (c) global awareness and citizenship, (d) technological literacy, (e) self-management and independent learning, (f) teamwork and leadership, (g) vocational competencies, and (h) mathematical literacy (HCT Catalogue, 2015) . HCT campuses are well equipped with offering wireless internet access, electronic library resources and databases, library study rooms, and laboratories for practical instruction. Electronic devices are part of the teaching and learning model. Laptops were offered at HCT Dubai campus in 2007 and students received the technical support and configuration for laptops from each of the HCT campus (A. Akel, personal communication, Oct. 6, 2015) . The educational technology expert V. Patel explained that Bring Your Own Device (BYOD) approach was implemented in 2012 and led to less support required in class (personal communication, Sep. 13, 2018) .
Cultural Context
Several researchers investigated the Emirati culture in relation to education. Understanding cultural complexity is critical in higher education. As an introduction for the Gulf Perspective journal, Palfreyman (2014) said that it is important to understand the individual's behaviors in the specific context to be able to comprehend the cultural complexity in higher education in United Arab Emirate. Both Hatherley-Greene (2014) and James (2014) emphasized context and building rapport with the learner as essential factors for a successful learning experience.
For example, Hatherley-Greene (2014) conducted a study pertaining the cultural transition for college male Emirati students from high school to college and listed four factors, smooth, managed, difficult, and impossible. The author developed a valuable border crossing index of four factors that the researcher pointed out to identify the close relationship of Emirati students' learning: smooth, managed, difficult, and impossible. Important questions from this study focused on investigating the reasons behind the low intrinsic motivation for male Emirati learners. The author wondered why these particular students, who come from the same cultural background and have the same educational opportunities as in this paper's context, do not make the best use of the free education their country leaders offer.
Several important discoveries were made that are worth noting. First, in his investigation, Hatherley-Greene (2014) indicated that these particular students are not motivated because of lack in involvement, engagement, and integration in the higher educational system. The second discovery is about context. It is important to point out the author's conclusion claiming that Emirati learners do not perceive education in isolation from other elements but rather a cultural event. The third important discovery in Hatherley-Greene's (2014) study was the author's claim that a learner-centered environment is not the ideal set for the Emirati learners instead teachers are advised to build rapport before asking their students for more. Hatherley-Greene (2014) made 54 suggestions and recommendations for change. Further research is required to investigate the impact of Hatherley-Greene's (2014) ideas and planned suggestions.
Furthermore, James (2014) focused on the importance of tribal bonds in the Emirati culture and the importance of building strong relationships with the Emirati learner. James (2014) pointed out the difficulties of quality research sources in the Emirati region stating that the sources for research in the author's regional area came from governmental open sources and media. The study was a small-scale qualitative investigation to check how educators The West East Institute 27
implemented a pedagogy of interruption in three different courses in higher education. The main emphasis in the study was the importance of context stating that Dubai as a city in the United Arab Emirates is multi-cultural, so the more cultures seem to appear in Dubai the more a sense of self and identity are exposed. The evaluation of the Emirati learner profile is that the Emirati learners jump to judge and have a fuzzy logic of culture and religion.
Researchers established the importance of investigating the local cultural context as it related to education for specific type of learners. In order to investigate the cultural factors researchers have applied several theoretical frameworks. Several researchers have applied Hofstede's six dimensions, in addition to models used in teaching intercultural intelligence in Emirati higher education such as Knowledge Workx 12 Dimensions framework and World View theory (for example, see Hatherley-Greene, 2014; James & Shammas, 2013) . Researchers such as James and Shammas (2013) (James & Shammas, 2013) . World View theory consists of three perspectives of honor or shame, guilt or innocence, and power or fear (James & Shammas, 2013) . Hofstede's model includes six dimensions that the investigator looks at to include power versus distance, individualism versus collectivism, masculinity versus femininity, uncertainty and avoidance, long versus short term orientation, and indulgence versus restraint (Hatherley-Greene, 2014). The different models offer a focus on a variety of factors that could indicate the cultural orientation of a specific group of individuals or a personal cultural orientation. The elements in the various models could help understand the behavioral and cultural choices of the specific type of learners in this case study.
In yet another culturally relevant study, Prowse (2014) conducted a study pertaining the cross-cultural differences between Qatari and Canadian students attending the same institution in Canada. The study was a comparative investigation at a business program delivered at two different locations: one in Canada and one in Qatar within the same Canadian institution. Data collection came from semi-structured interviews, classroom observations, and follow-up interviews. The theoretical frameworks of Hofstede, Dimmock, and Walker informed the study. A possible cultural profile of the Qatari learner in this study is useful because they come from a similar Arab Gulf background. The claim was that Qatari students were polychromic in their perception of time and deadlines. Qatari learners had high power distance index, so they lacked independent learning skills, questioning strategies, and exploring a variety of perspectives (Prowse, 2014) . As a collective society, Qatari learners value helping each other. Despite the small-scale case study, Prowse's (2014) research was of significant value to this investigation because of the close similarity of the Emirati learner and the Qatari. It could be argued that there was a limitation to Prowse's (2014) study because the institutional context was different from the homogenous population in the case study for this investigation. Therefore, Qatari learners may have developed certain cultural characteristics to survive in the learning environment based on cultural interactions with the Canadian students. Identifying cultural behaviors for Emirati learners may be similar to the Qatari students; however, this was an assumption that needed further investigation.
Other researches have indicated the importance of high context and holistic thinking such as in Rapanta (2014) investigation on studying the Emirati learners' culture. Rapanta (2014) presented a reflective paper based on classroom practices. The researcher observed the Emirati cultural characteristics and adaptation strategies for in class teaching. Rapanta (2014) explained that the Emirati culture included a similar learner profile as the previous studies and the author listed elements of spirituality, collectivism, flexibility, high context, power distance, and holistic thinking. The two essential factors in understanding the Emirati culture were high context and non-verbal communication that can be missing in online learning (Rapanta, 2014) . Additionally, an important finding was the holistic thinking tendency, so the Emirati students preferred to think big and based their decisions on intuition could cause communication misunderstandings in the online environment (Rapanta, 2014) . Literature was lacking in investigations that considered how jumping into conclusion, therefore, could impact online learning.
Hall and Herrington (2010) investigated the online Arabic learning communities at Sultan Qaboos University in the Sultanate of Oman. The authors indicated the importance of studying culture for the Arabic learner. It is important to note the discovery the authors made. The major finding was that social presence is essential to developing the online learning community; however, without a proper understanding of the Arabic learner's culture social presence may not be successfully built. Educators need to identify the Arabic cultural preferences when creating the online learning environment and refer to Hofstede's theory in the analysis (Hall & Herrington, 2010) .
Finally, Anderson, Barham, and Northcote (2013) looked at how teachers' knowledge and views of online learning impacted teaching practices online. The focus was on teacher's competencies in designing an effective learning environment. The authors used Mishra and Koehler's TPACK framework that looks at technological, pedagogical, and content knowledge. The application of TPACK instructional model was useful in revealing how the teachers' technological knowledge impacted the online teaching practices. Anderson, Barham, and Northcote (2013) indicated that the overlap between technology, content, and pedagogy was essential for designing the online classroom environment. Furthermore, Shea and Bidjerano (2013) indicated on the importance of instructional design model in distance education Researchers stating that teachers' cultural views and beliefs can impact structuring the online learning environment.
Culture in Blended Learning
In a qualitative case study on Emirati learners, several discoveries were found on how culture can impact blended learning courses. Analysis of the data sources in the qualitative case study revealed two thematic groups and subthemes (Hiasat, 2018) . The first major thematic group was the culture in the blended learning environment which included how faculty developed their courses and students' experiences with blended learning. Further subthemes found were the importance of developing autonomous learners, engaging students, and motivating them (Hiasat, 2018) . Students' experiences with blended learning related to the importance of establishing personal rapport with their course faculty, having a continuous connection outside the classroom hours, and enjoyable learning.
Faculty members in the above qualitative study understood that the cultural values of students were important to consider. The values faculty paid attention to were students' beliefs of what teacher's role should be, how students viewed education, and levels of motivation students had because of the unique cultural situation they live. Students participants represented a minority in their country where most population were expatriate workforce. Such a situation placed students in a position where jobs were secure, and they were assured that their government will take care of their needs. Such reality resulted in low intrinsic motivation which faculty understood (Hiasat, 2018) . The cultural value that students responded to, was the relationship they established with their faculty. Since a key cultural value for students was group cohesion and orientation, establishing personal rapport was important. Students did not view education as an isolated event from their personal lives. Students shared that a faculty's enthusiasm for the subject they teach helped students like the subject. Failing to establish the good rapport with students results in negative experiences and lack of satisfaction in the blended learning environment.
Continuous connection meant that students were not disconnected from their faculty or course materials once the official class is finished. Students did not view education in isolation from other spheres of their lives, and therefore; students expected to be able to continue their communication with the faculty beyond the official office hours. Connectivity helped both students and faculty achieve the goal of independence and accountability which faculty discussed. Students also spoke about the fun element of learning in the blended learning environment.
The importance of culture was also confirmed by another collective case study that Boda (2018) shared. The case study was of five science education graduate students who brought their conceptual understanding of urban science.
What was interesting in this study's finding is the confirmation that learning experiences and interpretation of themes was different due to cultural complexity and differences. This finding was confirmed also by Battistella, Nonino, and Palombi (2017) . Different cultures were found to impact the effectiveness of project management and organizational behaviors based on the analysis of managers from different cultures and their cultural profile of Geert Hofstede's dimensions (Hofstede, 2011) . The researchers aimed to identify the cultural profile of a manger that would provide rigor when managing projects. Based on Hofstede's dimensions of cultural profiles (Hofstede, 2011) , it was found that masculinity and individualism had positive impact on communication and risk management, and consequently on rigor in managing projects while uncertainty avoidance dimension had a negative impact.
Creating the Intercultural Intelligence Course
In order to prepare the Emirati learner for the ich intercultural workplace, an intercultural intelligence course was designed as part of the elective courses which students took in tertiary education. The intercultural intelligence course is a three-credit course from the General Studies department that is delivered in a traditional 16-week semester. All Bachelor program students from Engineering, Business, and Applied media students are required to take the course starting from year two in their program. There are five course learning outcomes (CLOs):
CLO 1-Explain and describe the key concepts and components of culture CLO 2-Compare and contrast different frameworks used to analyze culture CLO 3-Demonstrate understanding of issues related to cultural diversity, multiculturalism and social change CLO 4-Demonstrate understanding of issues related to intercultural communication; recognize how culture may result in conflict and apply different strategies to resolve it CLO 5-Critically analyze cultural case studies by applying concepts and terms learned in CLOs 1-4 through two research-based projects
The course was delivered in English to second language learners because Arabic is the native language in a blended learning approach using institutional Learning Management System (LMS) Black Board Learn. The main theories taught in this course were Geert Hofstede's cultural dimensions, the World View theory, and Knowledge Workx 12 Dimensions theory. As the system course team leader, I ensured that students understood those were tools that can help them better understand cultures; however, these theories are not without fault and limitations. A brief description of those theories is in the following section. The layers of culture seen below (image 1) were used to in increase student's intercultural intelligence. Based on the layers of culture, applied projects were created as the following:
1. Observable culture: for students to learn about observable culture, they worked on cultural object presentations. 2. Attitude: students worked in a collaborative team on analyzing cultural conflicts that are current in their community. Students used Hofstede's cultural dimensions theory and approaches to resolve conflict analyze intercultural and intracultural conflicts. 3. Norms and Values: students used the 12 dimensions in Knowledge Workx theory to create cultural maps as seen below. 4. Beliefs: The World View Theory was used to explore deep beliefs and values. The theory has three dimensions: Power/Fear, Honor/Shame, Guilt/Innocence. Case studies were used to make the analysis and students took the world view theory questionnaire to understand their own beliefs.
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Image 1: Layers of Culture
Theory 1: World View Theory
David Naugle identified four key components which he uses to understand worldview (Springsted, 2003) .
 Worldview refers to a person's interpretation of reality, or basic view of life.  Worldview is an inescapable function of the human heart.  There is no impartial ground from which to reason or interpret reality.  Worldview is best understood as a system of signs (symbols), which helps us to understand the world.
There are three colors for the worldview theory and there is an assessment tool that students take to discover where their views are dominant. Even though the learners in this paper's context come from a homogenous culture, it was found that their worldview dimensions are different. Roland Muller, who did anthropological and sociological research among the Bedouin, initiated this research which was carried into the workplace by Knowledge Workx (2009) . Muller suggested that all societies could be grouped into three main categories or worldviews with reference to the main motivators that drive behavior. He called these three groups (Knowledge Workx, 2009 To teach students the layers of culture explained in image 1 earlier, several applied projects were created. Here is a brief summary of some of the activities that were successfully used: Further details on the applied activities and projects can be found in Appendix A.
Content Delivery
Content was delivered in an asynchronous online course using the Institution's Learning Management System Blackboard Learn. Weekly discussions and collaborative tasks were planned to use the Blackboard Learn engagement and collaborative features. Factors to consider when selecting delivery method are:
1. Institutional readiness:(a) Technology available to teachers and students and (b) Technical support needed and availability of support 2. Faculty readiness: are teaching faculty ready to use the technology? Would training and support be required? How much training is required? 3. Student readiness: are students ready to learn online? Would students need technical support?
What is students' motivation and independence levels? What learning needs and differences students have? The Blackboard Learn LMS was used as the delivery method because it is the LMS that the institution officially uses in its blended courses. Blackboard Learn has many features and tools that are available to faculty and students. Wireless internet connection and mobile application features are as well available campus wide and on students' smart phones. Students in the institution for this online course have been using Blackboard Learn and know the main features. Students also can use their smart phones in class.
Factors to consider for planning and delivery include readiness issues at three different levels. First, institutional readiness is concerned mainly with technology available which is the LMS, Internet connectivity, and technical support. Technical support is limited and often faculty are disappointed by the late responses. Therefore, a team of technical support will be approached to offer the needed technical support.
Second, faculty will need to be trained and an assessment of training needs must be conducted before the delivery of online course. Simonson, Smaldino, Albright, and Zvacek (2012) stated that the success of distance education courses depends on faculty who are lifelong learners and skilled in facilitation strategies. Simonson et al. (2012) further reported that faculty support in terms of training and technical support in delivering the course online is required for successful online course delivery.
Third, student readiness is concerned with learner autonomy and the transactional distance learners exhibit. Learner's knowledge of learning online and learner autonomy was assessed, and an orientation workshop was provided prior to taking this blended learning course. Simonson et al. (2012) suggested that teachers assess learners at the beginning of the course to understand the learners' readiness for online learning and based on the assessment results the course could be individualized. Simonson, Smaldino, Albright, and Zvacek (2012) further explained that student centered learning is based on a collaboration and is characterized by a learning by doing approach and problem based instructional strategies. Knowles's (1984) adult theory of Andragogy is applicable for this blended learning course because learners were adults and the learning environment was planned for adult active participation that was linked to real life application.
Facilitation
Active learning and interaction can only happen in student -centered environment otherwise learners will be passively listening to lectures or reading content. The role of the instructor was that of a facilitator of learning rather than a presenter (Simonson et al., 2012) . Course design in this course was divided into two areas: content delivery resources and activities resources. Course structure was easy to follow and took into consideration learner differences and active learning engagement. Therefore, learning was facilitated and guided as Holmberg's theory of interaction suggests (Simonson et al., 2012) .
The importance of student-centered learning was based on the following:
1. Adult learners constructed their knowledge socially through active engagement and interaction in the course (discussions, blogs, wikis, group projects). 2. The learning environment was focused on participatory learning where students interacted with each other, with the instructor, and content to master the materials and became active learners. 3. The instructor was a facilitator of learning rather than a presenter. 4. Course structure was guided by the learning experiences students were expected to have in the course and structured following the social constructivist beliefs. Chickering and Gamson (1987) explained that active learning strategies fall into three categories: tools and resources that support learning by doing approach, time-delayed exchanges, and real-time conversation. Active learning strategies that supported learning by doing approach included real life projects and simulations. Students in this intercultural course practiced active learning using the Blackboard Learn features of community building such as blogs, groups, wiki spaces, etc. in addition to engaging in case studies and reflective journals. Anderson, Krathwohl, and Bloom (2001) explained that the revised Blooms taxonomy has evaluation and creation as the top two thinking skills. Therefore, learners were asked to evaluate the cultural theories and tools they were learning and created a new model for intercultural understanding. Active learning involved real world-based projects and as such the planned projects deal with real intercultural issues that were currently facing the local society. Students were able to access the online discussion and self-reports were accessed. In sum, active learning activities included:
Active Learning
 Learning by doing activities: students engaged in projects that required them to communicate, collaborate, and research a real-life issue in their community regarding intercultural conflicts.  Simulation: students engaged in the analysis of real-life case studies that simulated situations that may face in the work place from a cultural perspective.  Reflective tasks and journals: Students reflected on their learning through online journaling that is maintained throughout the course.  Asking students to provide examples from their major of study also increased their active learning and motivation.  Active learning in projects: students applied the revised Blooms Taxonomy therefore students evaluated the three theories of culture they learned in the online course and created a new inter-cultural model Students debated a current intercultural issue and took different perspectives using De Bono's hats  Active learning in discussions: students were asked to justify their opinions, compare, and analyze what they have learned.  Self-Report: Students took Quizlet tests (online tests that they can save on their smart phones) that they created and responded to other students' tests commenting on the accuracy of content.
Collaboration
Students engaged in a variety of collaborative learning tasks that met the diverse learning styles and were opportunities for practicing multiple intelligences. Therefore, students collaborated using discussions, blogs, and wiki pages. Furthermore, Johnson, Johnson, and Smith (2013) explained that retaining students in higher education depends on how well students are able to build a community and actively engage in learning. Establishing an interdependence through cooperative learning projects is paramount for student success. Johnson, Johnson, and Smith (2013) listed several approaches that are effective in building a community online and encourage collaboration. These activities are: Problem based learning, team-based learning, and collaborative learning which is based on dialogue and does not follow a formal structure (Johnson, Johnson, & Smith, 2013) . In sum, students collaborated in the intercultural course through actively engaging in:
 Group projects: based on learning teams that were either self-selected or assigned  Online Discussions: students discussed weekly topics based on current news or observations of intercultural topics. Student collaborated to solve a cultural issue presented from a news article.  Blog entries: students maintained a blog that they collaborated on for the cultural theories learned in class.  Wiki pages: students in small groups created a wiki page for (a) virtual cultural museum and (b) an intercultural survival guide for global leaders  Students collaborated on Google + presentations to develop exam review PowerPoints.  Students collaborated on a Google + drawing so that they present a cultural map of a famous leader.
Student Engagement
Holmberg's theory of interaction of communication indicated that interaction is the core of distance learning because interaction is believed to correlate to student motivation and emotional involvement in the distance studies (Simonson, Smaldino, Albright, & Zvacek, 2012) . Student engagement strategies were enhanced with the available technology tools; however, instructors should provide clear guidelines and expectations of learner interactions (Techniques for Student Engagement Online, 2014). Similarly, Johnson, Johnson, and Smith (2012) stated that instructors must clearly explain what the expectations are for engagement and the positive interdependence in the online course. Therefore, the instructor in this intercultural course emphasized the importance of team work by showing videos and follow up discussion activities. Reflective tasks focused on how well students were able to work in teams and what challenges they faced. Furthermore, Johnson, Johnson, and Smith (2012) reported that students who do not engage in class and with the instructor tend not to engage in other activities and assigned tasks. Consequently, planning active learning activities that would engage students is important for university success. Student engaged through interactions with content, instructor, and with other learners which is explained in more details in the following section.
Interaction: Learner-Content
Gardner's multiple intelligences and learning styles guided the content presented in this intercultural course so that students had a variety of ways to interact with the course materials. The content moved from a visual content to active interaction with the material, to virtual collaboration and discussions.
Planned instructional content for this course was based on the following:
1. Video lectures 2. Interactive websites and simulations through subscribed cultural websites 3. Use of images and multi-media PowerPoints 4. Reading material 5. additional resources Interaction: Learner-Instructor Moore and Kearsley (2012) stated that learner-instructor interaction is concerned with how the instructor would support the learner and encourage active learning. According to the Transactional theory (Moore & Kearseley, 2012) , the interaction between the learner and instructor would help in increasing the transactional distance because learners would receive support and guidance for their learning which would later in the semester decrease and as a result learner would move to a higher level of learner autonomy. Furthermore, prompt feedback is one of the seven best principles that Chickering and Gamson (1987) listed as critical for effective teaching and learning in higher education. The type of activities in this intercultural course that related to learner-instructor interaction included:
Weekly Announcement: (Ongoing course structure): Before the content is delivered, the instructor interacted with learners through using the Announcement tool in Blackboard Learn. The weekly announcement that was linked to students' email helped set the direction for the weekly plan and encouraged the learner to prepare for the week's work. Thus, help learners improve their learner autonomy.
Prompt Feedback: Instructor commented on the blog entries and online discussions thus helping move on the discussion or offer guidance.
Informal chat forum: learners and instructor were able to chat informally in a discussion forum that was dedicated for asking questions and providing support and encouragement for learning. Moore and Kearsley (2012) explained that learner-learner interaction is the third type of interaction and has two types; between groups based on video and teleconferencing live sessions and within groups based on asynchronous interaction. This intercultural course was based on asynchronous interaction between learners based on discussions, team work, and collaborative tasks. Students were continuously asked to produce products by interacting with each other and collaborating. The type of activities to illustrate learner-learner interaction included:
Interaction: Learner-Learner
Online discussions: students interacted with each other through online discussions by responding to message prompts initiated by the instructor and later on initiated and moderated by the students Group work: students formed learning teams and interacted with each other online using the group feature in Blackboard Learn.
Collaborative knowledge construction using the social technology features such as wiki and blog tools in Blackboard learn: (a) Students used the blog feature to post information regarding the cultural objects and responded to other students. (b) A wiki page was created for understanding the three theories of culture in this online course. Students also created a wiki page for their final project showcasing their research of the culture they studied.
Course Management
Course management issues related to managing class disruptions, lack of participation, student plagiarism, and student accommodations. First is the concern for lack of participation. The instructor contacted privately the student who did not participate and emailed a reminder of the participation expectations. Instructor also asked whether there were any valid reasons for the lack of participation and if so then the instructor advised the student how to proceed so that lack of participation did not impact course success. Doing this communication in private is critical because of the honor/shame cultural perspective of the local learner. It is critical that the instructor maintains student's honor by addressing any issues privately.
The second issue is student plagiarism. The instructor followed strictly the institutional policy on plagiarism which stated that the issue will be reported to the department chair and investigated through a committee. As a guilt/innocence perspective of world view theory, students understood that there were strict rules to follow.
Third concern is for student accommodations. In the beginning of the course, the instructor sent an introductory email and included a statement asking students if they had any accommodation requirement to contact the instructor through responding to the instructor's email in private or by contacting the academic services of the institution.
Institutional policies are followed in dealing with plagiarism and student accommodation. The institution has strict rules and direction of how to deal with plagiarism that are important to follow. Students were aware of the consequences of plagiarized work and were reminded at the beginning of each assessed task. Students were required to submit a signed statement for each submitted task stating that it is their original work. Participation requirements also followed institutional policies. Any students who did not meet the requirement was contacted informally through the teacher and then formally through the institution's student service officer.
Participation
What are the student participation expectations in such a course that depends highly on authentic collaboration and discussion responses? The weekly participation was based on a total of 4 postings in the discussion forum on two separate days. Students were required to post an initial response to the online discussion in the first three days then replied to three posts by the end of the teaching week. Participation had a word limit of 100 words and examples of participation messages to be shared. Participation also included other format of communication such as a visual, an image, or an audio or video responses so that second language learners do not get discouraged to participate. Simonson et al. (2012) stated that the syllabus is the guide to ensure communication is clearly provided to the online learner. Therefore, the online course material had the syllabus posted in the course content and available for learners throughout the semester. The instructor provided guidance and clarification to the syllabus document at the beginning of the course by having a quiz on the syllabus content. Students practiced effective participation in the online discussion. Additionally, students had an exercise where they read messages and decided whether these messages were good examples or not for participation. Early postings in weekly discussions set the tone and direction of the discussion (Techniques for Student Engagement Online, 2014) which helped other students participate by agreeing or disagreeing. In addition, early posting helped provide material for discussion early on in the week.
Feedback
Chickering and Gamson (1987) emphasized the importance of prompt and effective timely feedback. Feedback was in different formats so that learners had the opportunities to practice critical thinking skills and increase their learner autonomy. Prompt feedback was planned as the following:
Instructor feedback: Different format of feedback was provided to accommodate a variety of learning styles: 1. Written feedback on completed work and weekly tasks. 2. Recorded video messages to help the second language learners who struggle with reading.
Peer feedback: students had the opportunity to provide feedback to each other through commenting on each other's work in the blogs, discussions, and group work in addition to providing feedback on submitted assignments.
Course feedback: students were asked to respond to short online surveys to provide their feedback on the weekly course content and activities. Follow up discussions were based on the feedback are planned.
Reflective journals: feedback on one's learning and learning experiences was expressed in a weekly journal entry that students engaged in a private dialogue with their instructor.
Reflective Tasks
Reflective tasks followed the structure of ORID (Objective, Reflective, Interpretive, and Descriptive reflections).
ORID is an approach defined in the book "The Art of Focused Conversation", by R. Brian Stanfield. It was formulated by the Institute for Cultural Affairs in Canada as a means to better guide conversations that can lead to well-informed decisions.
• For the final reflection students are tasked to think about the Intercultural Studies course and reflect on the following points applying the ORID framework found in Appendix C
Obstacles and Solutions
Both faculty and students are expected to face obstacles and barriers for successful adoption of the intercultural course. The obstacle found were:
1. Second language learners' communication skills 2. Learners' low learner autonomy 3. Teacher readiness and willingness to teach online 4. Equivalency issue to the traditional class First students are not English language speakers and the language of instruction and delivery was English. As second language speakers, students were potentially going to face difficulties in interaction and written communication. Furthermore, students in the institution for this course may have a low learner autonomy. According to Transactional theory, transactional distance is impacted by the responsibilities learners demonstrate for learning at a distance (Moore & Kearsley, 2012) .
Second, the low learner autonomy meant that students required additional help and scaffolding from the teacher to manage their learning online. Students needed help in developing their learning plan and managing their learning. Therefore, activities that would target student learner autonomy and increase their independence were planned in the course even though these activities were not directly linked to the course content. According to the Gardner's (2000) Multiple Intelligences and Learning Styles inventories, multiple options to engage in the course were offered.
Third, teacher readiness and resistance were solved through offering technical and professional training support that ensured teachers were ready to trouble shoot when technical issues happened. Resistance was solved by ensuring faculty input was considered in the planning of the course and additional incentives were provided for teaching the course such as providing certificated training.
Finally, the issue of equivalency to traditional classes was an institutional and governmental issue because there were clear policies for what blended learning courses were. Therefore, the course plan followed the institutional policies and standards set by the local government in addition to the accreditation requirements so that the academic credits could be officially awarded. According to the Equivalency theory, learning activities should not be exactly the same as in the traditional face to face class, but rather comparable (Simonson, Smaldino, Albright & Zvacek, 2012) .
In summary, the planning for online Intercultural Studies course included looking at first the course delivery method and facilitation approaches. Next, learner interaction was examined in terms of examples provided for how learners would interact with each other, with the content, and with the instructor. Classroom management issues were discussed which related to lack of participation issues, disruptions, plagiarism, and cheating were issues discussed in regard to institutional policies. The importance of instructor feedback, peer, and self-evaluation were also evaluated carefully. Finally, a list of obstacles was shared, and workable solutions were also shared.
Conclusion
In conclusion, intercultural intelligence is an essential competency for students in tertiary education. They should have opportunities to explore their own cultural identities and be able to understand the theories of culture available regardless of their major of study. There are many resources and experiential learning activities that can be help students in their intercultural intelligence. This paper was a presentation of a few activities that were successfully applied. Appendix D had further ideas and resources that are freely available. The main consideration in any new intercultural intelligence course or activity to eb planned is the contextual consideration.
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If possible, interview the people involved in the conflict. Alternatively, read everything you can find about the topic.
Think about why you are choosing this conflict to focus on -why is it important or relevant?
In teams you will need to present your analysis to the rest of the class. Your team should give a 20-minute presentation of your findings.
 Each student should speak for 5-7 minutes.  You can use PowerPoint, Prezi or Keynote or any other tool that you discuss with your teacher. However, your submitted presentation should be an academic PowerPoint with speaker's notes.  You can use photos, images, diagrams, multimedia or simple slides to illustrate your presentation. Use your imagination and creativity.  IELTS speaking band should be a minimum of 5. 5  There is a group grade and an individual one as per the assessment rubric in your Bb Learn course and in this document below.  Discussion question types: I may ask you any of the following questions after your presentation:
https://prezi.com/7v3boyhz4vum/deep-thinking-knowledge/#share_email  Submit the PowerPoint and Poster by the set deadline. No make-up allowed for this assessment: If you miss this assessment you cannot do a make-up for it because it is based on a group work. You will get a zero for presentation and possible points for content.
Presentation Outline
Here is a sample outline of topics to be included :( 21 slides). You could have between 20 to 25 slides. Using your intercultural intelligence, and knowledge of conflict resolution, say which type of approach to conflict is being used. Recommend a better way to respond to the conflict. Interpretive data: I learned quite a lot of things in this course. Firstly, I learned how important it is to be educated about the culture you are in, this will help you in communicating and dealing with them, which significantly helped me improve my ability to react to various situations. Another thing I learned is how a country's culture can greatly affect their business environment, for example in Japan, the importance of their business cards is a key factor in communicating with them. I also noticed that even though cultural objects from different cultures might not be significant or important to us, they can be very important towards their own cultures. Lastly, I'd say I have greatly improved many of my skills during this course, from time management to the ability to work in teams.
Decisional data:
I acquired a lot of information regarding cultures, which would help me make changes in the future. When I talk to other people with different cultures I would try to not judge them prematurely and instead I'd adapt to their culture to make them feel comfortable. Another major thing I'd change is that i'd at least research about the culture I will visit rather than completely going with no knowledge. Aside from cultures, this course helped me realize what I need to change in order to be efficient. I would change my mentality regarding working in groups from now on and the way I'd delegate tasks. I would also improve my schedule when it comes to assignments. Hopefully all these changes would help me deal with other cultures and improve my skills both internally and externally. Posted by Amal Jassem at Monday, May 25, 2016 12:36:07 PM
Objective data:
Intercultural studies course was very interesting course I really enjoyed it, the most thing that I liked it in this course that its shows as how we can build our future without forgetting the past, so by that we can change and improve our self. I faced a lot of challenges in this course specially when we started to study about the 12 dimensions, I knotweed my personality and in which side I belong and I can know others personality so i can understand them and that help me to change from myself and try to build a good future.
Reflective data:
The most exciting thing was working on the projects I enjoyed working on them because I get some experience and I learned how to organize my time and how to work on some application and many other things, I faced some difficulty because some times while working on the project because I thought its easy and I can finish them in one day but they are not, all of them need hard work and they toked from me a lot of time. There are some things we frustrated me, the first project was about Hofstede and I didn't understand it very well I didn't know how to work in the project and that let me frustrated, the other thing was when had a group project we divided the work between us at the last day one of the members she tell us that she can't do some part and we were busy so she do it very quickly after submitting the project she said that she did all the work but she's not but the most thing that frustrated me when I saw the grade and when the teacher said for us that it's a children project , it really wasn't perfect and from that time I worked hard in the other projects and make sure that everything is done before one week from the submitting day.
Interpretive data:
I have significantly improved my skills in understanding other cultures and how I should manage my time and know how to work with other people.
Decisional data:
I learned many things which can help me to change my future, For example I shouldn't forget my past, I need to manage my time and find a perfect people to work in a project also I need to understand others and take their opinions and share with them my opinion.
Posted by Latifa Ibrahim at Sunday, May 24, 2016 4:03:14 PM To be honest, I usually hate courses that require creativity maybe because I am not a creative person or and I don't like to be rejected even when it comes to my work. But at the same time I like challenges and I like to face my fears to prove to myself that I can get over anything, and this course was a big challenge to me specially because my teacher is not easy, she is actually a very creative person who loves to see students doing their best and getting in to high level of everything, at first I hated the fact that even if I completed all the tasks I'm supposed to do it won't be enough and I am going to get a C, this was my biggest challenge but with days I knew that the only reason our teacher was doing this is because she believes in us, she knows somehow that we can do much better than what we've done, and this feeling made me want to do more than my best to make her satisfied. One of the most memorable project I've ever done was the niqab project, I've never been as serious as I was in that project, and I've worked so hard and tried to change myself to a better student. I've learned how to manage my time, be serious about the deadline and how to focus and get over the problem that I faced working on team not letting the stress control me and effect my work.
Furthermore, the most exciting thing about this course was the ability to choose the topic we are going to talk about and having the completely freedom beside in this course it doesn't matter what do you think, there is no such a thing call right and wrong because the actual concept of this course is understanding that people aren't the same and each one of us have a different way of thinking and point of view but the most surprising thing was the huge amount of project and tasks we have to finish before that ghost call "deadline". There is also things that frustrated me such as working on a team supposed to make the task easier. It is based on helping each other but I realized that it is even harder especially when it comes to dealing with lazy people.
The best part of this course was that I have significantly developed my skills in managing my time I also have improved knowledge of other culture and learned new theories such as Hofstede's and the three colors theory Moreover I have developed my ability to control myself and to be able to deal with other people. Finally, I'm looking forward to improve my research skills and choose my future team based on their efficient not on my friendship with them and to believe in myself as my teacher does, everyone got their creative side and their inspiration I just have to find mine.
